Bluegrass Topics for the National History Day Contest

By Tom Petersen; Kenmore Junior High School; Kenmore, WA


Grade level: 7-12


Subject Area focus: Social Studies (or Humanities/ combination Social Studies and Language Arts)

Brief Summary:
Use bluegrass music as a rich field of potential topics matching the annual themes for the National History Day Contest. Students learn to do historical research and have an exciting opportunity to blend performance skills into their contest presentation. The depth of their involvement in the topic will engender an appreciation for bluegrass and expose them to the entire community of folk/Americana locally and beyond. Research of this caliber is increasingly important at the high school level, and is now considered de rigueur for the college bound.

Goals and Objectives:
Students will learn about the history, impact, influence and fun of bluegrass music as a part of America's heritage, with the option of participating directly in the culture of the music. In so doing, students will learn how to do good, substantive historical research and produce work meeting very high standards for quality, authenticity and academic rigor. They will have a powerful incentive to submit their work to the National History Day Contest, confident that their bluegrass topics will be deeply substantive and boldly creative.

Summary of Lesson: 
The classroom activities described here are the Topic Selection and Theme portions of the larger research project. Over the course of two or three days, students will consider the year's History Day Theme, then discover elements within the history, social impact, or musical content of bluegrass music relating to that theme to form a topic for in-depth research. 
A short list of teacher-generated bluegrass suggestions/examples is presented to the class as representative of what worthy, "do-able" topics look like. The class also views the Contest's broader annual theme description, and the judging criteria for a good topic.  As time allows, the class could either watch a portion of the Discover Bluegrass DVD, or students could do their own brief internet search of the history of bluegrass, looking for the sample topics or the keywords of that year's contest theme.

Students choosing a topic (bluegrass or not) are then required to submit to the teacher a written proposal stating the topic, explaining its (apparent) relation to the theme, and naming their probable project format (essay, single or group performance, single or group display, or website). 

Subsequently, research is conducted over a four-week period, from locating sources, reading and evaluating the sources, to constructing the product.  Class time is used for large group direction and individual instruction and consultation, along with peer assistance and critiques.  The students will read and write as homework; one component is to attend a bluegrass jam or concert and/or interview bluegrass musicians.
Students, singly or in groups, will produce substantial pieces of historical research and interpretation for authentic assessment. The resulting essays or performances will be graded for credit (if applicable), but will be subject to public display and eligible for entry in the National History Day Contest.

Projects can be essays, or solo or group performances. Performances must include actual playing and singing, in addition to the speaking and acting. See appendix (5F): National History Day project rules.

Evaluation and Assessment: 

For this lesson, the topics selected by the students for their project are assessed for Relation to Theme, in which the student or group must defend and explain their topic choice either in a paper or orally, judged against the History Day criteria. The teacher and an audience of classmates will critique the defense; ultimately, the project will also be judged at the contest.

A project is said to adhere to the theme if the subject genuinely demonstrates, with documented, quantifiable historical evidence, that it had the type of impact described by the Theme. For example, the 2010 theme of Innovation in History would require proof that Bluegrass did constitute an invention and creation of a new and distinct musical form, through analysis of previous musical genres against the characteristics of the music created by Bill Monroe and his associates and acolytes.

This lesson would also be judged a success according to how many students choose a Bluegrass topic, instead of another that fits the theme.  It is an option for the teacher to make bluegrass the topic every year, for all students, of course!

The projects, themselves, are evaluated by the teacher, according to all applicable course, school, district, and state standards for Social Studies and Language Arts. Projects conform to the evaluation criteria of the National History Day Contest, and the projects entered in the contest are assessed by panels of judges that follow the contest guidelines and grading rubrics. Projects are on public display or performed in front of audiences both at the school and at the contest, for "authentic" or "high stakes" assessment.)

See appendices (5F) for: History Day Judging sheets, Classroom rubrics for Social Studies and Language Arts.

Follow-up Activities: 

1. Students write or speak about their experiences in class.

2. A bluegrass artist comes to perform for the class or the school.

3. The students, now experts, are asked to link new history studies to bluegrass for the rest of the year, or include bluegrass impressions and expressions in their Language Arts Studies.

Additional Information (including national and/or state requirements or standards addressed):

Language Arts:
NL-ENG.K-12.1 Reading for Perspective
NL-ENG.K-12.2 Reading for Understanding
NL-ENG.K-12.3 Evaluation Strategies
NL-ENG.K-12.4 Communication Skills
NL-ENG.K-12.5 Communication Strategies
NL-ENG.K-12.6 Applying Knowledge
NL-ENG.K-12.7 Evaluating Data
NL-ENG.K-12.8 Developing Research Skills
NL-ENG.K-12.9 Multicultural Understanding

Technology:
# NT.K-12.1 Basic Operations and Concepts
# NT.K-12.2 Social, Ethical, and Human Issues
# NT.K-12.3 Technology Productivity Tools
# NT.K-12.4 Technology Communications Tools
# NT.K-12.5 Technology Research Tools

Social Studies:
#NSS-EC.9-12.14 Entrepreneurs (also Grades 5-8)
# NSS-G.K-12.2 Places and Regions
# NSS-G.K-12.3 Physical Systems
# NSS-G.K-12.4 Human Systems
# NSS-G.K-12.5 Environment and Society
# NSS-USH.5-12.5 Era 5: Civil War and Reconstruction (1850-1877)
# NSS-USH.5-12.6 Era 6: The Development of the Industrial US (1870-1900)
# NSS-USH.5-12.7 Era 7: The Emergence of Modern America (1890-1930)
# NSS-USH.5-12.8 Era 8: The Great Depression and World War II (1929-1945)
# NSS-USH.5-12.9 Era 9: Postwar United States (1945 to early 1970s)
# NSS-USH.5-12.10 Era 10: Contemporary United States (1968 to the Present)

Music:
# NA-M.9-12.6 Listening to, Analyzing, and Describing Music
# NA-M.9-12.7 Evaluating Music and Music Performances
# NA-M.9-12.8 Understanding Relationships Between Music, the Other Arts, and Disciplines Outside the Arts
# NA-M.9-12.9 Understanding Music in Relation to History and Culture

Resources Used:

Audio Resources:
For general, whole-class introductory purposes, the teacher will play key pieces in the history of bluegrass. Recommended or exemplar pieces may include: 

Bill Monroe: “Muleskinner Blues,” “White House Blues,” “Bluegrass Ramble,” “I Hear A Voice Calling,” “Wheel Hoss,” “Orange Blossom Special” (OBS by others, too)

Flatt & Scruggs: “Foggy Mountain Breakdown,” “Earl's Breakdown,” “Roll In My Sweet Baby's Arms”

Jimmy Martin: “Sunny Side Of The Mountain,” “Lost Highway,” various instrumentals

Osborne Brothers: “Rocky Top;” “Ruby, Are You Mad?”

Stanley Brothers: “White Dove,” “Angel Band,” “The Fields Have Turned Brown”

As the students move on to wide, independent research, most will listen to a large volume of music from a wide array of artists. If their chosen research topic pertains to a particular artist, style or era, they are expected to exhaustively account for all reasonably accessible audio content associated with that artist, style or era. 

Sources: Numerous compilations, “Best Of” packages, and Bluegrass Sampler CDs exist that contain most of these songs. All of the above-named artists have Bear Family Records box sets. All of the above named songs are available for legal, inexpensive download on iTunes. Most libraries or library systems have at least a few bluegrass CDs, which are bound to cover portions of the above-named. If the lesson is being done in an area where such resources are rare, contact the state bluegrass association about finding a member close by who would be willing to share such items.
Visual Resources: 
IBMA: Discover Bluegrass (DVD with history & instructional material.)
High Lonesome (Shanachi DVD) (use excerpts - history & interviews) 
Bill Monroe: Father of Bluegrass (MVD Visual DVD) (use excerpts) 
Jimmy Martin: King of Bluegrass (Thrill Jockey DVD) (use excerpts) 
The Other Side of Nashville (MGM Home Entertainment) (excerpt - Ricky Skaggs' & modern country's bluegrass roots)

Photographs from Bluegrass Odyssey (Fleischauer & Rosenberg, Univ. of Illinois Press) and The Face of Folk Music (Shelton & Gahr, Citadel Press)

Song lyrics may be projected to the entire class via computer, document camera or overhead. Lyrics to exemplar songs can be obtained from bluegrasslyrics.com or from cowboylyrics.com, or from artist websites. Caveat: Internet lyric sources are sometimes mildly inaccurate or contain typos or phonetic spellings of words or phrases. 

APPENDIX

In class grading: Standards-based assessment, general rubrics:

Social Studies

Historical Accuracy (acc)  

A = Impressive command of names, dates, places, events, with links to other times and events.  All accurate, showing extra research and thoughtfully recalled.
B = Complete command of the necessary facts drawn from the required, available sources.  Reads, writes and discusses with few stops to look things up.

C = Basic but incomplete grasp of historical events; bereft of detail and having slightly hazy notions about the context of events being studied. (Minimum standard)

D = Only a glancing familiarity with the facts.  Huge gaps, misses the point, confuses eras, people, events. 

F = Plainly wrong, unfamiliar.  Facts confused with opinions or myths.

Analysis & Interpretation (an) 

A = Keen, unfailing perception of bias, points of view, and different interpretations and the ability to explain it.  Gathers evidence and makes excellent use of facts; weeds out distractions, tangents, illogic, and myths.

B = Gets the point of historical exercises. Recognizes obvious bias or myth.  Gathers evidence and ensures the inclusion of relevant fact. Sorts information well.

C = Can understand interpretations and bias with explicit instruction. May confuse relevant facts with distractions.

D = Uncritical acceptance of bias, illogic, myth.  Has great difficulty recognizing cause and effect and other relationships; easily distracted by irrelevancies; work infected by own or others' prejudices.

F = Closed-mindedness and / or gullibility; a defender of ignorance, illogic, pseudoscience and myth.

Basic Economics (econ)  
A = Understands the forces that shape economies: supply and demand, government intervention, market fluctuations, effects of nature and calamities, and employs and applies this knowledge.

B = Solid grasp of the theories behind the economy; employs knowledge at a fundamental level.

C = Can explain basic economics but does not always recognize the interplay between various market forces.  Makes poor use of information.

D = Struggles with the basic concepts.

F = Demonstrates ignorance of the basic concepts.

American Democratic Principles (civ) 

A = Demonstrates in word and deed the soundness of the rule of Constitutional law.  Thorough understanding of American principles, in letter and spirit.

B = Understands democratic principles and can identify situations that test constitutionality; participation shows a care for the rights of the individual.

C = Can identify the most basic principles (Constitutional law, the Bill of Rights) but struggles to apply them.

D = Does not grasp the source of the rule of law or the protection of individual rights; knows important rights but cannot demonstrate, or cannot acknowledge the responsibilities of a citizen.

F = Does not understand or demonstrate our democratic principles.

Geography (geog)  
A = Knows where and what things are and makes use of the complex relationship between geography and business, social, political and military concerns.

B = Knows where most things are; makes sound decisions in a variety of situations in which geography plays a role; makes skillful use of a variety of maps.

C = Can find things on a map and make some use of different types of maps and geographic information.

D = Struggles to locate things on a map; misses connections between geography and other issues.

F = Can't or won't use maps; ignores or misses geographical information entirely.

Language Arts Standards

WRITING

Writing Clearly (WC) (derived from the Six Trait model) 

A = No errors of conventions (mechanics), organized effectively, compelling word choices and excellent use of vocabulary, fluent writing, clear idea or theme.  Enthralling communication.

B = As above, minus the flair.

C = Occasional typographical errors and problems with grammar, but none to destroy meaning; plain wording and dull or muddled organization and ideas.  Delivers the message, but unmemorably. 

D = As above, but with more errors and confusion.

F = Frequent mistakes of all kinds – meaning impaired.  Nonsensical organization, not fluent; reckless or utterly careless. Fails to communicate.

Writing Process (WP) (Creating and Editing)

A = Assiduous preparation, with facts organized, ideas outlined, examples viewed.  Editing is strict, with no missed mistakes, plenty of suggestions and alternatives explored; positive, helpful, insightful.

B = Earnest, but not to extent described above.

C = Has done necessary reading and produced a basic outline. Editing is not keen: big mistakes are corrected, but fine points may slip by.   Asks appropriate questions, makes valid suggestions of uneven value. Attentive but uninspiring.

D = Barely carrying out the above.

F = Does not prepare, just writes and expects to be finished. Editing lax and unhelpful: mistakes missed, suggestions misleading (when offered at all.) Negative, wrong, unconstructive.

COMMUNICATION

Group Skills (GS)

A = Maintains hard-working attitude and enthusiasm; is supportive and accepting of others; shows skills of a teacher or mentor; balances skillful leadership with cooperation; Never bullies.

B = Contributes fully to all aspects of the group task; friendly, respectful and individually responsible; seeks cooperation, shares.

C = Does his or her part as assigned; always lets others take the initiative, or seek to control at the expense of others; hogs the conversation or contributes only when pressed.

D = Does not contribute fully; foot-dragging, or bullying others; unsupportive, working to thwart group goals.

F = Does not contribute; refuses to help, fails to do assigned work; mean and uncooperative, abusive; or, a domineering glory hog or martyr.

Public Speaking (PS)

A = Strong, confident, clear speech with appropriate modulation, infused with emotion, "connects" with the audience. No lapses or distracting mannerisms. 

B = Clear, fluent speech showing care, familiarity with what's being said, and having few lapses.

C = Plain speaking, interrupted by moments of doubt, unconscious tics, and the clear sense that this is a chore.

D = Unprepared, flustered, stumbling, rambling, grossly uninteresting, hard to hear. (Unacceptable; sent back for rehearsal and another try.)

F = Terrified or belligerent, off topic, insulting, a shambling mess. (Unacceptable; penalized for wasting audience's time; remedial study and a required redo.)

Listening (L)

A = Intent, intense attention; non-threatening, supportive without losing objectivity; takes notes when necessary; extracts the essence of the message despite other distractions.  Able to take the speaker's part afterward.

B = Listens interestedly and politely; engaged and understanding; does not do anything to distract or disrespect the speaker. Able to fully participate in discussions that follow, using what was presented.

C = Listens politely, following the topic but missing nuances and details; can only generally recall the topic afterward.

D = Active disinterest: doodling, looking about, no eye contact; misses the point and content of the presentation.

F = Rude, disruptive; cannot recall anything said.

READING

Reading Content (RC)

A = Has a deep, thorough understanding of the purpose and content; knows the meaning of all words; reads fluently, uses reference material and other resources and comparative readings to enhance understanding; adapts to any style.

B = Understands the main message and content; knows words and looks up difficult or unfamiliar ones; can relate to other material; copes with different styles; reads to learn and for a variety of purposes.

C = Basic Literacy. Reads but struggles with unfamiliar words, sentence structures, and styles.  Sometimes misses meaning; discerns few subtleties and does not "connect" with the author.

D = Sub literate. Reading difficult, imparts no information, provides no enjoyment.  Meaning frequently missed; struggles with all but the simplest material.

F = Functional illiteracy.

Reading Skills (RS)

A = Reads and understands a very large number of words; determines meaning through context and word derivations; enjoys and gains meaning and information from a large variety of styles and types of documents.

B = Reads widely and fluently; tackles any style; large vocabulary with skills for determining the meanings of unknown words; extracts meaning from most sources.

C = Reads at a basic level. Comprehends basic information but misses inferences or subtleties; struggles with meaning when confronted with unfamiliar styles; vocabulary limited.

D = Struggles to read: frequently tripped up by longer words, flummoxed by common foreign phrases; small vocabulary. Has trouble determining the point of a document; cannot sort out essential information from written material.

F = Functional illiteracy.

Reading Growth (RG)

A = Seeks new experiences and challenges in reading; reads voraciously; reads intently and remembers the experience. Connects styles, genres, and information across a spectrum of readings; recognizes influences, references.

B = Reads a great deal, with favorites but tries recommended books; recalls and employs past reading experiences; effectively locates research material or sources of references, metaphors and allegories when interested or asked.

C = Reads some by choice but more by necessity; confines free reading to a particular style or source; will approach other types of reading uncomplainingly but does not pursue further readings or extra materials to supplement or enhance unfamiliar styles and sources.  Reading as a practical act only -- not fun.

D = Limits reading to necessity or to a very narrow type of literature; resists unfamiliar material; has almost no basis for understanding references or inferences encountered and does not pursue extra information or help. Listless disregard for reading overall.

F = Avoid reading; can read when required, but makes no thoughtful or discerning choices whatsoever; does not read with care, does not finish pieces; displays no interest in, or respect for, written material.


Other materials: from www.nationalhistoryday.org. (The materials included here were originally pdf's are for reference only; they may include formatting errors and are missing graphics.)

A. How an Entry Is Judged

Regardless of which category a student enters, the following principles of evaluation will be used in the judging of National History Day entries.

Historical Quality

The most important aspect of an entry is its historical quality, which determines 60% of the total evaluation. The judges' evaluation will rest on the students' success at conducting historical research, interpreting their research and drawing conclusions. A superior rating generally reflects positive responses to the following questions:

    * Is the entry historically accurate?

    * Does the entry provide analysis and interpretation of the historical data in addition to an accurate description? The entry should not simply recount facts but interpret them.

    * Does the entry demonstrate an understanding of the historical context--the intellectual, physical, social, and cultural setting of the topic?

    * Does the entry reflect historical perspective--the causes and consequences of an event, for example, or the relationship of a local topic to larger events?

    * Does the annotated bibliography demonstrate solid research?

    * Does the entry demonstrate a balanced presentation of materials?

    * Does the entry use a variety of viewpoints (e.g., those who suffered as well as those who benefited, males, females, people from different racial or ethnic socioeconomic groups, as appropriate to the topic)?

    * Does the entry demonstrate the use of available primary sources and secondary sources?

Clarity of Presentation

Although historical quality is most important, entries must be presented in an effective manner. This section is worth 20% of the total evaluation. Do not be carried away by glitz; simpler is often--but not always--better. The following questions will be considered by judges when looking at clarity of presentation:

    * Is the entry original, creative, well organized, and imaginative in subject and presentation?

    * Is the entry effective in communicating the significance of the topic?

    * Is the written material clear, grammatical, and correctly spelled?

    * In exhibits, are the title, sectional divisions, and main points easy to discern?

    * Are photographs and images appropriate in terms of content and location?

    * Is the overall project pleasing to the eye?

    * In a documentary or performance, is the script clear?

    * In a performance, do the students display stage presence?

    * Is the visual material clear and appropriate for the type of entry?

    * Do the students display adequate familiarity with their equipment?

Adherence to Theme

The entry must clearly explain the relation of the topic to the annual National History Day theme. This section is worth 20% of the total evaluation. The topic should be placed in historical context, and the entry must demonstrate the student's understanding of the significance of the topic in history. The entry should not confuse fame with significance. In other words, the entry should answer the questions, "So what? Why was this important?" It should not be just descriptive. The relationship of the entry's topic to the yearly theme should be explicit and should be integrated into the entry itself.
Evaluation Forms

Copies of all of the judging forms used in district, state and national NHD competition are available for downloading. These forms are also used by many teachers as rubrics for evaluating student projects.

B. Judging Forms (schematic only, to show rubrics; copied from pdf; missing graphics.)

Finals Ranking __________ 
DOCUMENTARY FINALS 

COMMENTS 

Clarity of Presentation (20%) 

 •  Presentation, written material is original, clear, appropriate, organized and 

articulate 

•  Entry is organized, visual impact is appropriate to topic 

Relation to Theme (20%) 

•  Clearly relates topic to theme 

•  Demonstrates significance of topic in history and draws conclusions 

Historical Quality (60%) 

•  Entry is historically accurate 

•  Shows analysis and interpretation 

•  Places topic in historical context 

•  Shows wide research 

•  Uses available primary sources 

• Research is balanced 

Rules Compliance  

•  Maintains time requirement (10 minutes) 

• Includes annotated bibliography 

• All equipment student-run 

• Other 

______________________________________

Finals Ranking __________ EXHIBIT FINALS 

COMMENTS 

Clarity of Presentation (20%) 

 •  Exhibit, written material is original, clear, appropriate and organized 

•  Exhibit is organized, has visual impact, correctly uses maps, photos, etc. 

Relation to Theme (20%) 

•  Clearly relates topic to theme 

•  Demonstrates significance of topic in history and draws conclusions 

Historical Quality (60%) 

•  Entry is historically accurate 

•  Shows analysis and interpretation 

•  Places topic in historical context 

•  Shows wide research 

•  Uses available primary sources 

• Research is balanced 

Rules Compliance  

•  Maintains size requirement (40” x 30” x 72”) 

• Media device maintains time limit (3 min.) 

• Maintains word limit (500 words) 

• Includes annotated bibliography 

• Other 

____________________________________
Finals Ranking __________ PAPER FINALS 

COMMENTS 

Clarity of Presentation (20%) 

 •  Paper is original, clear, appropriate, organized and well-presented 

•  Text is clear, grammatical and spelling is correct; entry is neatly prepared 

Relation to Theme (20%) 

•  Clearly relates topic to theme 

•  Demonstrates significance of topic in history and draws conclusions 

Historical Quality (60%) 

•  Entry is historically accurate 

•  Shows analysis and interpretation 

•  Places topic in historical context 

•  Shows wide research 

•  Uses available primary sources 

• Research is balanced 

Rules Compliance  

•  Maintains length requirement (1500-2500 words) 

• Includes annotated bibliography 

• Other 

____________________________________________
Finals Ranking ______ PERFORMANCE FINALS 

COMMENTS 

Clarity of Presentation (20%) 

 •  Presentation, written material is original, clear, appropriate, organized and articulate 

•  Performers show good stage presence; props and costumes are historically accurate 

Relation to Theme (20%) 

•  Clearly relates topic to theme 

•  Demonstrates significance of topic in history and draws conclusions 

Historical Quality (60%) 

•  Entry is historically accurate 

•  Shows analysis and interpretation 

•  Places topic in historical context 

•  Shows wide research 

•  Uses available primary sources 

• Research is balanced 

Rules Compliance  

•  Maintains time requirement (10 minutes) 

• Includes annotated bibliography 

• All equipment student-run 

• Other 

___________________________________________
C.  Worksheet: Group vs. solo project   (originally pdf and for reference only; includes formatting oddities and is missing graphics.)

Who do I work with - if anyone? 

(The History Day Ship-on-the Sea analogy) 

Next week you will begin a “journey” in History.  This “journey” is called National History Day. It is more than a one-day journey, but one that will last many weeks.  Each of you, in a sense, is a “ship” on this journey.  Before you leave the harbor on [ date ] you need to determine what will accompany your “ship” for 10 weeks. 

 

Some of you will make good choices and bring extra “sails” for your ship.  These “sails” are good partners you choose to work with (2-5 people make up any group project).  “Sails” are great to have because they represent quality people who will work hard and share the load in a way that really makes your ship faster, more efficient, and enjoyable to travel on. Others of you will make poor choices and instead of choosing “sails” to bring along, you will carry “anchors.”  These “anchors” represent people who oftentimes choose to be: 

1)  Lazy and don’t help much, or... 

2)  Comedians who provide a lot of laughs but little effort, or... 

3)  Are simply looking for you to ‘carry’ them through the project. 


These “anchors” take up room and slow your ship down.  In fact “anchors” can sink your “ship” and then you will not get your History Day project in on time...if ever! Also, be very careful of “anchors” because they sometime beg to come on board ship, but once you are out to sea they end up holding you back. 


Some “anchors” can magically turn into “sails” on the trip if they are on a quality ship, but that risk is yours to take.  You may offend an “anchor” by leaving him/her behind, but it is oftentimes the best decision to make.  Stand firm, mates!!! 

 

“So, I should always avoid “anchors” and gather “sails” right?”  Well, there is one more option; you can sail alone.  Sometimes a ship’s “sails” can get tangled and not work very well together.  If you decide to sail alone there is only one sail and it sails the boat very easily.  It is not complicated and there are few distractions to impede your progress.  A person who works alone on History Day is only accountable to him or herself, so there is no confusion at all.  This person knows that the project’s success or failure is totally up to him/her.  There is no one else to blame!  Sailing alone can be very rewarding and is a very fine means of travel. 

 

I hope you have enjoyed this analogy, and yet at the same time I have found that picking the right people (or choosing working alone) is one of the key elements in managing a quality History Day project.  It is one of the first decisions you must make, and it is certainly one of the BIGGEST !!! You will be able to choose your group, but in the end you “sail” or “sink” together.  Once you leave the “harbor” on [ date ] all your “sails” or  “anchors” will be on board for the entire trip -- and you can not “throw them over the side” once you are underway (in other words NO SWITCHING GROUPS, Period!). 


Bon Voyage & Smooth Sailing on your History Day journey! 

By signing this document I verify that I have read and understand this analogy. 

Student Signature     

History Day Self Questioning 

(Confidential) 

1.  I would rather work: (circle one)    
Alone 

In a group 

Why? 

2. What roles do I usually play in a group?  (Describe two or more.  Some examples could be: Motivator, Peacemaker, Organizer, Hard worker, Creativity specialist, Occasional slacker, Technology specialist, Fun coordinator, Finisher, and more!) 

3. What type of people like to work with me? 

4. What type of people do I like to work with?  (Be sure to explain why!) 

5. What qualities make someone a good group member?  (List at least 5.) 

6. What traits in people do I want to avoid when picking my partners?  (At least 3.)

7. Name some people in this class that you might consider working with 

for History Day. (Please give the last names too.) 

8. Name anyone in this class you know you should not work with at all.

National HISTORYDAYTOPICSELECTIONWORKSHEET 

Instructions: Use this work sheet to help you select a topic for this year’s National History Day theme. 

Name of individual(s) involved in this entry: 

This year's NHD theme: 

My/our general area of interest: 

Preliminary topic idea: 

Issues/questions  to be explored in my/our research (how to compare, contrast, or interpret using your own ideas): 

Working title (and subtitle if appropriate): 

Thesis statement (my/our NHD project will examine, compare, discuss, show, etc.): 

Future National History Day Contest Themes (Subject to Change) with suggested or sample Bluegrass topics by Tom Petersen
    * 2010 Innovation in History: Impact and Change

• Bill Monroe invents Bluegrass: Folk music in overdrive



• Earl Scruggs' style banjo picking revolutionizes Bluegrass & Country music 

• Jimmy Martin and the High, Lonesome Sound

• Minstrels for the Masses: Radio Barn Dances

• Resophonic guitars: the quest for volume

• American Stradivarius: Gibson's Lloyd Loar

• The Boom in the boom, chuck: Martin Dreadnaughts redefine guitars

• Carlton Haney invents the Bluegrass Festival

• Dawg Music: David Grisman pours the melting pot over Bluegrass

• Going forward by going back: the 'Grass roots of Folk- and Country-Rock 

• From Parlor to Barn: Amplification of string bands creates big shows

• From Plantation to Parlor: The creation of the modern banjo in the late 1800s

    * 2011 Diplomacy and Dialogue in History: Successes, Failures, and Consequences

• Sour Notes: the great Bill Monroe – Flatt & Scruggs feud

• Don't Cry to Me: Jimmy Martin and the Grand Old Opry

• The True Source: Jean Ritchie's expedition to the British Isles
• Songcatchers: Charles Seeger and the Lomaxes find the foundations of Folk Music

• Real Americans: how Bluegrass refined and reformed the Hillbilly image

• The Grand Old Opry plays Carnegie Hall

• Bill Monroe's defense of DeFord Bailey

• Ambassador in a Nudie suit: Marty Stuart

• The Great Rapprochement: The Nitty Gritty Dirt Band's landmark album, Will The Circle Be Unbroken 

   * 2012 Revolution, Reaction, Reform in History

• (Several topics listed for 2010 are applicable, with a little tweaking)

• Saving America from itself, one fiddle tune at a time: Henry Ford's quixotic quest

• Tune up, turn off, go downhome: how Bluegrass keeps Rock honest

• Bringing the Bluegrass Ethos to Rock: The Grateful Dead and taping

• Bluegrass: How can something so new be "Traditional?" 

• Evolution or Subversion? The Newgrass movement

• No part of Nothin’: Electric instruments in Bluegrass

• Returning to the source: The Folk Revival

    * 2013 Turning Points in History: People, Ideas,  & Events

• (Most topics listed under 2016 & 2010 fit this category, with a little tweaking) 

• Bill Monroe debuts on the Opry, and American Music is never the same

• Stringbean, Don Reno, and Earl Scruggs: the banjo's introduction to Bluegrass

• Putting the "Audacious" in "Audition:" Jimmy Martin joins the Blue Grass Boys

• Putting the Blues in Bluegrass: Arnold Schultz, key to a whole new form of music

• Till the break of day: Bill Monroe's Uncle Pen and rural Saturday night dances. 

• Taking the Twang Out: The Nashville Sound Drives Bluegrass Underground

    * 2014 Geography in History: Impact, Influence, & Change

• Downhome Away From Home: The far reach of radio's WLS, WSM, and XERA

• Downhome is Where the Heart Is:  Bluegrass music in Japan and the Czech Republic

• America's Front Porch: The Grand Old Opry

• Soundtrack of the American Diaspora: Country Music during the Great Depression 

• Appalachia: Birthplace of Bluegrass

• Nashville: Music City, USA

• Galax: The Fiddling Capital of America

• The Crooked Road: America's Music Heritage Trail

• Country's Ground Zero: The Bristol Sessions

• The Piedmont: Where Black Blues Meet British Ballads

• Down At The Station: The Railroad's Influence On Music Evolution 

    * 2015 Rights and Responsibilities in History

• Copyright Wars:  ASCAP vs BMI 

• Public vs. Private Domain: The uses and abuses of traditional and copyrighted music

• The Lawsuit Guitars: Bluegrass instrument designs and industrial legal precedent

• That Ol' Ham Sandwich: How Bill Monroe and DeFord Bailey fought segregation

• Tales of the Tape: Recording Bluegrass workshops and Grateful Dead concerts

• History or Hits? The release of archival folk recordings

• Robbers with fountain pens: Ralph Peer, A.P. Carter, and song ownership

• Setting the Stage For Equality: Tent Shows, Minstrels, and Vaudeville

    * 2016 (?) The Individual in History (?)

• Bill Monroe, The Father of Bluegrass

• Jimmy Martin: The King Of Bluegrass

• Earl Scruggs: Three Fast Fingers

• Hazel Dickens and Alice Gerrard: Pioneering Women of Bluegrass

• Ralph Rinzler: A One-Man Movement

• Carlton Haney: Founder of the Festival

• Minnie Pearl: First Lady of the Opry

• Uncle Josh Graves: Sliding into Bluegrass

• Mike Seeger: The Great Preservationist

• Uncle Dave Macon: Old Time for the New Times

• Vern Williams: Godfather of West Coast Bluegrass


…and uncountable other local, regional and nationally recognized musicians, concert masters, and writers who have, and continue to, make bluegrass a distinctive, popular, durable American art form, nudging history side to side and ever forward! 

Lesson Plan Outline: Bluegrass Topics for the National History Day Contest

Lesson ONE of THREE

Objectives: 

After completing this lesson, students will be able to do the following:

• Students will understand concept of creating a project around a theme.

• Students will understand the year's theme for the History Day Contest


• Students will see a demonstration of the theme via bluegrass.

Materials Used:

• National History Day Contest theme description, contest rules, judging forms, & rubrics, all downloadable (pdf) and printable from www.nationalhistoryday.org

• Suggested Bluegrass Topics list


• Discover Bluegrass DVD, or High Lonesome DVD


• CDs or mp3s of some exemplar bluegrass songs

Prior Knowledge and Experience/ Curriculum Content:

• Teacher needs to have read History Day contest materials thoroughly. It’s strongly advised to contact regional (or state) coordinator if entering the contest for the first time.  See Appendices. State organizations links are found at www.nationalhistoryday.org
• The History Day website has an exhaustive, step-by-step description of how to create a History Day project. It is thorough, but not revelatory to a qualified social studies or language arts teacher: History Day projects are similar to any other quality research project students would otherwise do.
• Teacher needs to have previewed DVDs and CDs.
b• Teacher needs to have read some basic history of Bluegrass. 

Procedures: 
1. Hand out copies of the History Day Theme description. Have class read.

2. Post on board / screen (or copy and hand out) basic project requirements and options. Briefly answer questions and point out that different topic and format options allow students to both play to their strengths and make choices that are inspiring and personally interesting. 

3. Return to the Theme. Ask students to think of some of their interests. Ask how many like music.  (Music, by nature, is easily related to nearly every History Day theme, being Innovative, sometimes revolutionary, the product of interesting individuals, and one turning point after another, etc.)

4. Introduce bluegrass as an example of a music that fits the History Day theme. Play an exciting song or two and/or a few relevant minutes of a DVD, particularly dealing with bluegrass history. 

5. Ask students to try to relate what they've seen and heard to the theme. As they speak, the teacher writes on the board or screen a column of key words and concepts having to do with the theme, then writes the correlating aspects of bluegrass in the next column. 

Lesson TWO of THREE

Objectives: 
After completing this lesson, students will be able to do the following:

· Students will use available resources (Internet search, library books, CDs, videos) to demonstrate understanding of the current contest / project theme, using bluegrass topic(s) as example(s).

Materials Used: 
· Computers (if available)

· Books about bluegrass, folk, or country music

· IBMA Discover Bluegrass video, CDs of bluegrass music. Available from public library, legal download, or borrowed from local bluegrass association member/fan.

· Optional, but strongly recommended: a teacher-devised form to be filled out as the students search for information, with the criteria and major concepts of the project theme listed in a column, and instructions to find events, people, ideas, or aspects of bluegrass music and its history that appear to align with those criteria and concepts.

Prior Knowledge and Experience/ Curriculum Content: 
• Teacher needs to have read History Day contest materials thoroughly. It is strongly advised to contact regional (or state) coordinator if entering the contest for the first time.
• Teacher needs to have previewed DVDs and CDs.
• Teacher needs to have read some basic history of bluegrass.
• If creating the optional form (see "Materials," above), the teacher should have extracted from the current contest description and theme essay several key elements comprising the theme.

Procedures:
1. Play a couple bluegrass tunes as students are entering, or have a bluegrass performance video running.

2. Turn sound down, but not off; review what a theme is, review the project and this year's theme.

3. Tell the students / post instructions (or hand out optional form) that they are to find, by way of example, the History Day theme in bluegrass music. Direct them to the available materials, answer any questions, then let 'em go!

4. With 10-15 minutes remaining in the class period, have students report their findings aloud, either to the whole class, or have groups of four meet to share & compare.

Options: depending on the availability of computers or other research materials, students may conduct this "search" in small groups. When reporting at the end of the period, having the students come up and record their findings on a butcher-paper-sized duplicate of the form, or write on the board, can be fun and helpful.

5. Review results. Tell the students that the next day, they will officially select topics. If the teacher is directing students to only do bluegrass topics, then s/he will explain that various different aspects of bluegrass are available, and students should think of which aspects they are drawn to - the people, the music, the instruments?  If the class is free to explore other options, explain that students are welcome, if now inspired, to pursue a bluegrass topic; otherwise, their homework is to perform the same search with a topic of their choosing.  

Indicators of Success:
Students will--

· Report accurately and demonstrate a familiarity with bluegrass and its history, culture, and suitability to the theme. 

· If bluegrass topic is only an option, it is a measure of success if some do choose it.

Supplementary Information:

At this time, the teacher and/or students may also need or want to decide which project option(s) will be done.  (Essay, Performances, Displays, Websites)

Lesson THREE of THREE

Objectives: 
After completing this lesson, students will be able to do the following:

• Students will select a History Day Project Topic / Choose bluegrass

• Students will begin to fit their theme-appropriate selection to a project format option (essay, performance, display, website)

Materials Used:
Optional, but strongly recommended: Teacher created "Topic Selection" form asking students to state their proposed topics, write a paragraph explaining (or make a chart showing) how their topics fit the theme. Form also calls for names of group members (if any), project format, and a rough calendar showing how they will plan and apportion their class and homework time over the coming weeks to do adequate research and to construct the display or website, rehearse the performance, or write the essay.

Prior Knowledge and Experience/ Curriculum Content:
Teacher needs to have read History Day contest materials thoroughly. It is strongly advised to contact regional (or state) coordinator if entering the contest for the first time.  Teacher should consider prior experiences with projects where students have some element of choice -- be alert for topics too broad or too narrow.

Procedures:

1. Play a couple of bluegrass tunes as students are entering, or have a bluegrass performance video running.

2. Turn sound down, but not off; review what a theme is; review the project and this year's theme.  Brainstorm a few format possibilities: anyone here play the violin, or another instrument? What powerful images do you see in bluegrass? Do different aspects of bluegrass / your chosen topic seem to lend themselves to a certain format?

3. Hand out the optional form, or have students explain on their own paper, the following: their proposed topics, a paragraph explaining (or a chart showing) how their topics fit the theme. Names of group members (if any), project format, and a rough calendar showing how they will plan and apportion their class and homework time over the coming weeks to do adequate research and to construct the display or website, rehearse the performance, or write the essay.

4. Share and applaud topic selections, as all individuals and groups announce them.

5. Discuss, critique, re-frame, refine topics as announced, if necessary. Explain that after some days of research, topic focus may shift or evolve, as information is uncovered.

Indicators of Success:

Students will—

· If it is a choice, that many students choose bluegrass. If the class is doing strictly bluegrass, that the students are excited, enthusiastic and intrigued by the possibilities represented by bluegrass. For all, there is confident understanding of the thematic approach to a research project that inspires scholarly vigor and creativity.

· Also, during reviews and discussions, students recall their bluegrass examples consistently, and recognize the bluegrass references and examples coming from the teacher.

· A fun challenge that a class might do would be to have students choosing non-bluegrass topics align their information with the theme criteria . . . but the theme criterion is only expressed through the bluegrass examples found in the previous lesson.

